
These performance indicators define the core knowledge, skills, and dispositions required to 
build competency.

These performance levels 
describe a progression of 
increasing capacity along 
a continuum.

DEVELOPING

INVESTING

Performance 
Indicators

Competency Statement: Teachers will demonstrate the ability to design, implement, and respond to authentic learning opportunities in order to 
make learning more relevant and rigorous, empowering learners to successfully navigate the next stages in their journey.

Teachers will understand the impact 
of their own dispositions (e.g. 

creativity, growth mindset, flexibility, 
etc.) and develop areas of growth 

through active reflection in support 
of Deeper Learning.

Teachers will develop an 
understanding of and apply the 
elements of Deeper Learning.

Teachers will facilitate the design of 
Deeper Learning opportunities as they 

integrate the elements of Deeper 
Learning to ensure that students are 
authentically engaged in the whole 
process of the learning experience.

Teachers will facilitate the 
implementation of learning 

opportunities as they integrate the 
elements of Deeper Learning to 

ensure that students are 
authentically engaged in the whole 
process of the learning experience.

I can provide a general explanation of 
what Deeper Learning is and summarize 
the elements ofDeeper Learning in my 
own words.

I can persuasively explain how Deeper 
Learning prepares students for success 
in the 21st century.

I can articulate the dispositions of a 
teacher that promote Deeper Learning 
opportunities for learners.

I can accurately self-assess against the 
dispositions of a tech-enabled teacher 
and identify areas of growth.
 

I can design relevant, rigorous, integrated 
learning experiences incorporating some 
or all of the elements of Deeper 
Learning, which allow for transfer of 
knowledge and skills as well as 
productive struggle on the part of the 
learner, including opportunities that 
extend beyond the traditional constraints 
of the school day and/or location.

I can collaborate effectively with others 
to design effective and meaningful 
Deeper Learning experiences for my 
students.

I can explain why it is important for me to 
develop the dispositions that promote 
Deeper Learning opportunities for 
learners.

I can provide evidence and reflections 
that reveal a clear commitment to 
strengthening my identified areas of 
growth. 

Performance 
Levels

Deeper
Learning

Learning 
Progression

I can identify characteristics of 
instructional approaches that enable 
Deeper Learning (e.g. Inquiry Based, 
Project or Problem Based, Design 
Based, Community Based, and 
Cooperative Learning).

I can use the attributes I’ve identified to 
prioritize approaches that best enable 
students to acquire both core academic 
competencies and 21st century skills 
and dispositions, including opportunities 
that extend beyond the traditional 
constraints of the school day and/
or location.

I can demonstrate a Performance 
Level of Developing on Performance 
Indicators 1 and 2 in the Broader 
Definition of Success Learning 
Progression.   

I can identify instructional strategies that 
enable students to develop both core 
academic competencies and 21st 
century skills and dispositions (e.g. 
goal-setting, feedback, and reflection).

I can demonstrate a Performance Level 
of Leading in the Assessment for 
Learning Learning Progression.

I can demonstrate a Performance 
Level of Developing in either the 
Defense of Learning Learning 
Progression or the Extended 
Investigation Learning Progression.

I can incorporate instructional 
approaches that enable students to 
develop both core academic 
competencies and 21st century skills 
and dispositions.

I can demonstrate a Performance 
Level of Leading on Performance 
Indicator 5 in the Learner Agency 
Learning Progression.

Use this learning progression to self-assess your current knowledge and skills.
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These performance indicators define the core knowledge, skills, and dispositions required to 
build competency.

These performance levels 
describe a progression of 
increasing capacity along 
a continuum.

INNOVATING I can share my understanding of and experience with Deeper Learning by showcasing positive examples from my work that provide evidence for improved student outcomes; I can use 
those examples to support other educators, the community, and the field at large. 

LEADING

Performance 
Indicators

Competency Statement: Teachers will demonstrate the ability to design, implement, and respond to authentic learning opportunities in order to 
make learning more relevant and rigorous, empowering learners to successfully navigate the next stages in their journey.

Teachers will understand the impact 
of their own dispositions (e.g. 

creativity, growth mindset, flexibility, 
etc.) and develop areas of growth 

through active reflection in support 
of Deeper Learning.

Teachers will develop an 
understanding of and apply the 
elements of Deeper Learning.

Teachers will facilitate the design of 
Deeper Learning opportunities as they 

integrate the elements of Deeper 
Learning to ensure that students are 
authentically engaged in the whole 
process of the learning experience.

Teachers will facilitate the 
implementation of learning 

opportunities as they integrate the 
elements of Deeper Learning to 

ensure that students are 
authentically engaged in the whole 
process of the learning experience.

I can demonstrate my understanding of 
Deeper Learning through shifts in how I 
design, implement, and respond to 
opportunities that promote Deeper 
Learning. 

I have developed a commitment to 
continuous self-reflection and 
improvement.

Upon reflection of past experience and 
feedback received from others, I can 
identify the impact of my growth in the 
dispositions that promote Deeper 
Learning opportunities for learners.

Performance 
Levels

Deeper
Learning

Learning 
Progression

Use this learning progression to self-assess your current knowledge and skills.
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I can demonstrate a Performance 
Level of Leading on Performance 
Indicator 2 in either the Defense of 
Learning progression or the 
Extended Investigation Learning 
Progression.

My learners can articulate how 
engaging in Deeper Learning 
opportunities, including those that 
extend beyond the traditional 
constraints of the school day and/or 
location, has enabled them to acquire 
skills and dispositions that will allow 
them to navigate the next stages in 
their journey.

I can effectively and consistently 
embody best practices in co-designing 
Deeper Learning opportunities with 
learners.

I can demonstrate a Performance Level 
of Leading on Performance Indicator 1 
in either the Defense of Learning 
progression or the Extended 
Investigation Learning Progression.



These performance indicators define the core knowledge, skills, and dispositions required to 
build competency.

These performance levels 
describe a progression of 
increasing capacity along 
a continuum.

INNOVATING

LEADING

DEVELOPING

INVESTING

Performance 
Indicators

 

 

 

 

 

Performance 
Levels

Use this learning progression to self-assess your current knowledge and skills.

Broader Definition
of Success

Learning 
Progression

Competency Statement: Teachers will provide opportunity and support for all learners to foster central dispositions and develop critical 21st 
century skills that will allow them to successfully navigate the next stages in their journey.

Teachers will apply their understanding of why 
changing social, economic and technological 

conditions necessitate a redefinition of student 
success through intentional collaboration with 

their broader learning communities.

Teachers will engage in redefining their 
definition of success for 21st century demands 
in collaboration with stakeholders within their 

local community.

Teachers will expand the range of learning 
experiences offered to students in order to 
enable them to develop a broader range 

of competencies.

I can collaborate with my community to identify specific social, 
economic, technological conditions, and advances in learning 
science that necessitate rethinking our definitions of student 
success as they impact our local community/ context.

I can describe recent findings in the learning sciences and 
explain the implications of these findings for teaching and 
learning.

I can identify how shifts in social, economic, and technological, 
conditions necessitate a reflection on and re-prioritization of my 
role as an educator and can assess how dispositionally ready I am 
to engage in this process.

I can define what is meant by a “broader definition of success,” 
summarizing key elements. 

I can explicitly incorporate diversity, equity, and inclusiveness in 
the way in which I define “community,” as well as the way in 
which I describe processes for partnering with students, families, 
and community to broaden our definition of success. 

I can collaborate with students and community to articulate 
what knowledge, skills, and dispositions a learner would need to 
be successful upon graduation, based on our analysis of shifts in 
social, economic, technological, and learning science (Portrait of 
a Graduate). 

I can identify and describe a range of learning experiences that 
enable students to develop a broader range of competencies. 

I can self-assess the range of learning experiences I currently 
offer students and identify one or more types of learning 
experiences that I would like to provide so that my students 
have the opportunity to develop a broader range of 
competencies.  

I can describe shifts in assessment practices that enable 
educators to gather evidence of student performance in a 
broader range of learning outcomes.

I can broaden the range of learning experiences I offer my 
students by developing knowledge and skills in new areas and 
experimenting with different practices/methodologies.

I can collaborate with other educators and community partners in 
order to expand the range of learning experiences students are 
offered within and beyond the traditional constraints of schooling 
(i.e place and time).

I can demonstrate how shifts I/we have made enable our 
students to develop a broader range of competencies.

I can design an experience that will enable my learners, their 
families, and key stakeholders in our community  to effectively 
articulate why we are redefining success.

I can collaborate with students, families, and community partners 
to evaluate our existing definition of success and generate 
momentum/will for broadening our existing definition.

I  can participate in a collaborative process of identifying and revising 
competencies and indicators across a developmental continuum in 
order to fully articulate  our broader definition of success.

I can articulate implications for my particular instructional role 
based on the broader competencies, performance indicators, and 
developmental continua we have created.

My learners, their families, and key stakeholders in our community 
can effectively articulate our new definition of success.  

I can measure the effectiveness of the learning opportunities 
I/we are offering to students by intentionally experimenting 
with/developing my skills in utilizing assessment strategies such 
as assessment for learning and performance assessment.

I have developed a commitment to continuous self-reflection on 
student growth against intentional shifts I have made in  
instructional and assessment so that I can intentionally improve 
and expand upon the practices that are enabling student success 
in a broader range of competencies.

I can share my understanding of and experience with 21st century skills and dispositions by showcasing positive examples from my work that provide evidence for improved student outcomes; I can use those examples 
to support other educators, the community, and the field at large. 

My learners’ experiences in learning and assessment embody the central dispositions. 
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I can articulate why  advances in learning science necessitate a 
robust redefinition of student learning outcomes and processes.

I can articulate why  social, economic, technological conditions - 
including persistent and growing inequities - necessitate a robust 
redefinition of student learning outcomes.

I can create a compelling argument that supports the claim that 
content mastery alone is an insufficient definition of success and 
articulate the urgency in undertaking a redefinition.

I can demonstrate an understanding of how my individual 
engagement in the process of redefining success is an integral 
part of a the process of transforming education to better meet 
student needs.

I can analyze various 21st century skills and dispositions 
frameworks and identify  skills and dispositions critical to our 
learners’ success.  

I can explicitly emphasize diversity, equity, and inclusiveness in 
the processes by which I collaborate with students, families, and 
community to broaden our definition of success.

I can collaborate with students and community to articulate a 
broad range of competencies necessary for success in college, 
careers, and 21st century living that supports our broader 
definition of success. (Portrait of a Graduate).



These performance indicators define the core knowledge, skills, and dispositions required to 
build competency.

These performance levels 
describe a progression of 
increasing capacity along 
a continuum.

INNOVATING

LEADING

DEVELOPING

INVESTING

Performance 
Indicators

 

  
 

 

Performance 
Levels

Use this learning progression to self-assess your current knowledge and skills.
Defense Of Learning 

Assessment
Learning 

Progression

Teachers will understand and apply the criteria that define a defense of 
learning assessment. (portfolio, roundtable)

I can identify how the selection of artifacts is critical to a defense of learning assessment.

I can explain how a defense of learning assessment differs from other assessment types.

My learners can explain the purpose for a defense of learning assessment.

I can transfer my ability to create aligned instructional plans, embed formative assessment, 
and to communicate assessment results effectively in support of a continuous cycle of 
student learning. *(ALLPC1)

I can share my understanding of and experience with building valid assessment structures that call for the defense of learning  by showcasing positive examples from my work that provide 
evidence for improved student outcomes; I can use those examples to support other educators, the community, and the field at large. 

Teachers will engage in calibration to norm evaluation practices of 
open-ended defense of learning assessments.

I can articulate the desired design criteria of an effective rubric.

Teachers will apply the criteria that define a high quality rubric in order to assess student 
work that is open-ended.

I can articulate the role of rubrics and the calibration process in implementing and 
evaluating fair (valid) and reliable defense of learning assessments.
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I can create structures such that learners are empowered to identify artifacts of learning 
aligned to competencies.

My learners can independently identify artifacts that reveal who they are as learners, 
highlighting their learner inventory; they are able to effectively communicate their inventory 
to an audience from within the school.

I can engage in productive feedback and coaching with my learners that inspires them to 
find additional evidence that reveals new learning about themselves.

I can further strengthen my use of rubrics by posing probing questions to learners as they 
defend their learning.

I can effectively engage in calibration protocols with other practitioners by identifying and 
analyzing alignment of learner-chosen artifacts to expected criteria.

I can collaboratively score student work against a rubric to ensure that my scoring of 
open-ended student work is fair (valid) and reliable.

As a result of reflection and calibration, I can accurately assess the reliability of a defense 
of learning assessment.

Through the process of calibration, I can further strengthen defense of learning 
assessments and make enhancements to scoring rubrics as necessary.

My learners can independently identify artifacts that are clearly aligned to competencies 
and exemplify their development over time.

My learners’ reflections on past artifacts support valid observations about the future of their 
learning; they are able to effectively communicate their reflections to an authentic 
audience from within the school and beyond.



These performance indicators define the core knowledge, skills, and dispositions required to 
build competency.

These performance levels 
describe a progression of 
increasing capacity along 
a continuum.

INNOVATING

LEADING

DEVELOPING

INVESTING

Performance 
Indicators

 

  

 

 

Performance 
Levels

Use this learning progression to self-assess your current knowledge and skills.Extended 
Investigation 
Assessment

Learning 
Progression

Teachers will understand and apply the criteria that define an extended 
investigation assessment. (capstone, senior project, community 

outreach projects).

I can identify how leveraging student motivation is critical to an extended investigation 
assessment.

I can explain how an extended investigation assessment differs from other assessment 
types.

My learners can explain the purpose for an extended investigation assessment.

I can transfer my ability to create aligned instructional plans, embed formative assessment, 
and to communicate assessment results effectively in support of a continuous cycle of 
student learning. 

I can share my understanding of and experience with building valid assessment structures that call for extended investigation  by showcasing positive examples from my work that provide evidence for 
improved student outcomes; I can use those examples to support other educators, the community, and the field at large. 

Teachers will engage in calibration to norm evaluation practices of 
personalized, extended investigation assessment.

I can articulate the desired design criteria of an effective rubric.

Teachers will apply the criteria that define a high quality rubric in order to assess student work 
that is open-ended and highly personalized.

I can articulate the role of rubrics and the calibration process in implementing and evaluating fair 
(valid) and reliable personalized, extended investigation assessments.

My learners’ inquiry, sustained research, and synthesis of information over time deeply support 
their investigations; they are able to effectively communicate the significance of their findings; 
they are able to effectively communicate their findings to an authentic audience from within the 
school and beyond.

My learners are connected with experts in their area of inquiry in meaningful partnerships; these 
experts provide additional levels of support in terms of feedback and coaching that inspires 
students to find additional facets of investigation that continue to motivate their independent 
learning and extend their investigations.
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My learners can independently identify areas of inquiry that are deeply personalized and aligned 
to their interests and goals. 

My learners can initiate, design, and conduct extended investigations; they are able to effectively 
communicate their findings to an audience from within the school.

I can engage in productive feedback and coaching with my learners that inspires them to find 
additional facets of investigation that continue to motivate their independent learning and extend 
their investigations.

My students engage in productive feedback and coaching with one another that inspires them to 
find additional facets of investigation that continue to motivate their independent learning and 
extend their investigations.

I can further strengthen my use of rubrics by posing probing questions to learners as they 
engage in the process of extended learning.

I can effectively engage in calibration protocols with other practitioners by identifying and 
analyzing alignment of learners’ findings to expected criteria.

I can collaboratively score student work against a rubric to ensure that my scoring of open-end-
ed student work is fair (valid) and reliable.

As a result of reflection and calibration, I can accurately assess the reliability of an extended 
investigation assessment.

Through the process of calibration, I can further strengthen personalized, extended investigation 
assessment and make enhancements to scoring rubrics as necessary.

I can effectively engage in collaborative scoring with experts in areas of learners’ inquiry by 
identifying and analyzing alignment of learners’ findings to expected criteria.



These performance indicators define the core knowledge, skills, and dispositions required to 
build competency.

These performance levels describe 
a progression of increasing 
capacity along a continuum.

INNOVATING I can share my understanding of and experience with building valid assessment structures by showcasing positive examples from my work that provide evidence for improved student 
outcomes; I can use those examples to support other educators, the community, and the field at large. 

LEADING

DEVELOPING

I can explain how to best pair 
assessment types with a 
collection of competency 
statements and/or across a 
continuum of competencies 
in order to leverage student 
learning; I can speak to the 
reliability and quantity of my 
body of assessment.

I can incorporate intended 
levels of cognitive 
demand/depth of knowledge 
in my assessment design to 
effectively measure a set of 
content, skills, and/or 
dispositions.

I can effectively track results 
of formative assessment and 
swiftly act upon what is 
learned.

Based on formative 
assessment results, I can 
reflect upon and accurately 
evaluate the effectiveness of 
my choice in lesson/activity 
design.  

I can introduce feedback 
loops that embed peer review 
and student self-assessment. 

INVESTING

I can articulate the multiple 
purposes of assessment.  

I can articulate a variety of 
summative assessment types 
along the assessment 
continuum toward deeper 
learning. 

I can provide examples of a 
variety of summative 
assessment types that align 
to a given competency 
statement.
 

Performance 
Levels

I can validate assessments 
based on their direct 
alignment to the content, 
skills, and/or dispositions 
intended for measurement.

I can ensure that items are 
free of bias/accessible to all 
learners (inclusive).

I can create simple, clear, and 
legible instructions/
procedures.
 

 I can develop engaging 
lessons and activities that 
align to summative learning 
outcomes. 

I can effectively communicate 
where students are in their 
learning continuum.

I can provide direct, clear 
feedback to learners on how 
to advance to the next level.

I can provide a definition of 
formative assessment as well 
as a variety of examples.

I can create formative 
assessments that align to the 
summative assessment that 
identifies misperceptions 
and/or levels of readiness in 
my individual learners.

Performance 
Indicators

Teachers will ensure that 
assessment tools are valid.  

Teachers will create and 
implement various assessment 

types in order to build 
upon/enhance their assessment 

for learning literacy.

Teachers will strategically use 
formative assessment in support 
of a continuous cycle of student 

learning.

Teachers will develop 
instructional plans in alignment 

with chosen summative 
assessment types.

Teachers will communicate 
assessment results effectively.

Competency Statement #1: Teachers will demonstrate the ability to design, implement, respond to, and communicate the results of an 
intentional variety of valid assessments in order to gather compelling and sufficient evidence of learner mastery of relevant competencies.

Assessment
for Learning

Learning 
Progression

Use this learning progression to self-assess your current knowledge and skills.
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I can demonstrate how my 
body of assessment supports 
and encourages 
development of central 
dispositions (growth mindset, 
metacognition, self-direction, 
etc.) and promotes ongoing 
learning.

I can annotate student work 
samples collected from an 
assessment, citing 
performance level descriptors 
from the scoring rubric in order 
to show how student work 
demonstrates proficiency 
(anchor papers/exemplary 
responses/etc).

I can design a tracking system 
such that my students can 
track their own progress and 
take ownership over their 
learning.

Upon analysis of summative 
assessment results/student 
work, I can develop 
responsive, individualized 
plans in support of ongoing 
learning.

I can design a communication 
system such that my students 
can track their own progress 
and take ownership over their 
learning.



These performance indicators define the core knowledge, skills, and dispositions required to 
build competency.

These performance levels describe 
a progression of increasing 
capacity along a continuum.

INNOVATING I can share my understanding of and experience with learner agency by showcasing positive examples from my work that provide evidence for improved student outcomes; I can use those examples to support other 
educators, the community, and the field at large. 

LEADING

I can demonstrate my 
understanding of the 
transformative power of learner 
agency through shifts in how I 
create a learning culture & 
environment, respectful and 
supportive relationships with 
learners, and pedagogical 
approaches that support the 
development of agency. 

I have developed a commitment to 
continuous self-reflection and 
improvement and can demonstrate 
evidence of that commitment over 
time.

I can show or describe specific 
instances where the growth in my 
dispositions has positively impacted 
my students and/or colleagues.

I can support all learners, 
particularly those who are often 
marginalized due to 
racial/ethnic/class differences in 
status, in developing their own 
mechanisms for accessing 
resources, in designing physical 
spaces that meet their learning 
needs, and in identifying or creating 
routines or practices which 
empower them both inside and 
outside of school. 

I can develop relationships that 
acknowledge the individual and the 
collective identity(ies) in the 
community.

I can develop relationships so that 
learners report that power is shared 
equitably between all members of the 
community. 

I can develop relationships that enable 
learners to actively and increasingly 
take ownership over their learning.

DEVELOPING

I can persuasively make the case 
for increasing students’ ownership 
of their learning. 

I can explain how the central 
dispositions for agency can be 
developed and provide examples 
of opportunities for fostering 
agency. 

I can explain why it is important for 
me to develop learner-centered 
teacher dispositions.

I can provide evidence and 
reflections that reveal a clear 
commitment to strengthening my 
own learner-centered dispositions.

I can create a safer, culturally 
responsive, and collaborative 
learning environment where all 
learners support one another in 
taking ownership of their learning 
by creating frequent opportunities 
for them to provide input in order 
to integrate their perspectives (e.g. 
adjusting policies, procedures, 
physical spaces, and/or norms to 
align with diverse needs).

I can create supportive relationships 
wherein learners receive regular 
feedback and feel empowered to 
exercise their agency.

I can develop relationships so that 
learners report that bias is not 
evidenced in my practice.

I can develop relationships so that 
learners report that classroom 
challenges are addressed and fairly 
resolved.

I can take a role in my classroom 
such that learners and I are 
routinely co-constructors of 
learning experiences.

I can support my students in 
becoming more self-directed by 
effectively incorporating elements 
of pedagogical approaches that 
foster learner agency.

INVESTING

I can define learner agency and 
explain why it is important. 

I can identify the central 
dispositions in learners that foster 
agency.

 

Performance 
Levels

I can articulate the dispositions of a 
learner-centered teacher.  

I can accurately self-assess against 
the dispositions of a 
learner-centered teacher and 
identify areas of growth.

 

I can explain why supportive relationships 
with learners are a necessary precondition 
for fostering learner ownership and 
positive identity.

I can accurately self-assess the aspects of 
my current practice that promote or inhibit 
supportive relationships with my learners.

I can identify the role of power in 
relationships and explain how that impacts 
development of learner agency.

 

I can accurately self-assess the extent 
to which I direct learning in my 
classroom vs. empower my students 
to direct their learning.

I can identify a range of pedagogical 
approaches that support learner 
agency.

I can explain to what extent identified 
pedagogical approaches promote or 
limit the development of  learner 
agency.

I can explain why a safer, culturally 
responsive, and collaborative learning 
environment is a necessary precondition 
for fostering student ownership and 
positive identity.

I regularly self-assess and ask my 
students for feedback regarding how I do 
or do not foster a safer, culturally 
responsive, and collaborative learning 
environment.
 
I can identify how access to resources, 
design of the physical space, and   
classroom routines/practices can 
empower students.

 

Performance 
Indicators

Teachers will understand the impact of 
their own dispositions (e.g., equity 

orientation, learner-centered 
orientation, continuous improvement 

orientation) and develop plans for 
growth through active reflection.

Teachers will develop an 
understanding and apply the 
principles of learner agency.

Teachers will create a learning culture 
& environment that supports the 

development of agency.

Teachers will create supportive 
relationships with their learners.

Teachers will be aware of the role 
that they play in learning and 

increasingly take on a facilitative role 
in the learning process as they 

implement a range of pedagogical 
approaches that offer opportunities 

for learner agency.

Competency Statement: Teachers will demonstrate the ability to foster learner agency* through their pedagogical approaches, 
their relationships with learners, and the learning culture and environment they co-build with students, as they redefine their role in the learning process.

*Learner agency refers to the capacity to act in a way that produces meaningful change in 
oneself and/or one’s environment. It involves the level of control, autonomy, and power that 
a learner experiences in a learning environment. To feel a sense of agency, learners need 
evidence of impact, influence, and contribution. 

Use this learning progression to self-assess your current knowledge and skills.

Learner 
Agency

Learning 
Progression
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I can take a role in my classroom 
such that learners are empowered, 
self-directed, and routinely the 
designers of their learning. 

I can skillfully employ a range of 
pedagogical strategies and 
modalities that maximize learner 
agency.
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